[image: ]P7 PROFESSIONALISM ASSESSMENT
DOCTORATE IN EDUCATIONAL, COMMUNITY AND CHILD PSYCHOLOGY
	TEP NAME:
	



	SCHEDULED
	
	ON-THE-SPOT
	



	
	PROFESSIONAL EXCELLENCE
	
	PROFESSIONAL COMPETENCE
	
	BORDERLINE CONCERNS
	
	UNSATISFACTORY AND CONCERNING
	

	1
	Faultless communication
	
	Good communication
	
	Some aspects of good communication
	
	Communication poor
	

	
	
	
	
	
	
	
	
	

	2
	Task accomplished with appropriate and helpful human connection
	
	Task accomplished with human connection
	
	Task partially accomplished little human connection
	
	Task unaccomplished and inappropriate human connection
	

	
	
	
	
	
	
	
	
	

	3
	Very well prepared
	
	Prepared
	
	Some evidence of preparation
	
	Unprepared
	

	
	
	
	
	
	
	
	
	

	4
	Client fully engaged with activity
	
	Client engaged with the activity for the most part
	
	Client engaged but appears confused
	
	Client unengaged 
	

	
	
	
	
	
	
	
	
	

	5
	TEP fully engaged with activity with appropriate focus
	
	TEP engaged with activity
	
	TEP appears distracted but shows some engagement
	
	TEP disengaged
	

	
	
	
	
	
	
	
	
	

	6
	Very effective ending, client well satisfied
	
	Effective ending
	
	Partially effective ending
	
	Ineffective ending
	

	
	
	
	
	
	
	
	
	

	7
	Thoughtful response to unusual turns
	
	Adequate response to unusual turns
	
	Some aspects of the response to unusual turns adequate
	
	Unthinking and inadequate response to unusual turns
	

	
	
	
	
	
	
	
	
	

	8
	Innovative and ethical response to unfamiliar problems
	
	Ethical response to unfamiliar problems, although standard 
	
	Response is unlikely to harm and but is ethical
	
	Responses unethical and with little evidence for its usefulness
	

	
	
	
	
	
	
	
	
	

	9
	TEP closely and appropriately attuned to the client and the environment
	
	TEP attuned to the client
	
	Some evidence of attunement to the client
	
	No evidence of attunement
	

	
	
	
	
	
	
	
	
	

	10
	Provides and maintains appropriate professional boundaries
	
	Provides appropriate professional boundaries
	
	Evidence of recognition of need for professional boundaries
	
	Boundaries inappropriate through wrongful closeness and/or intimacy
	

	
	
	
	
	
	
	
	
	

	11
	Clear standards of probity
	
	Standards of probity good for the most part, very occasional lapses marked by omission
	
	Disingenuous response to matters of probity
	
	Clear falsification and lying
	

	
	
	
	
	
	
	
	
	

	12
	Excellent organisation, reliability and punctuality in all aspects of work
	
	Good organisation, reliability and punctuality
	
	Poor organisation
	
	Disorganised, unreliable and unpunctual
	

	
	
	
	
	
	
	
	
	

	13
	TEP is aware of own vulnerabilities and takes appropriate steps to manage these
	
	TEP recognises some aspects of performance are lacking and is considering taking steps to manage
	
	TEP can espouse relevant proficiencies relating to practice but little evidence of acting on this knowledge
	
	TEP appears completely unaware of their fitness to practice
	

	
	
	
	
	
	
	
	
	

	14
	TEP provides thoughtful and clear justification for all actions
	
	TEP is able to justify actions with some consideration
	
	TEP has very limited number of ways of justification which are over used
	
	TEP unable to justify their practice
	

	
	
	
	
	
	
	
	
	

	15
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	

	16
	
	
	
	
	
	
	
	

	
	
	
	
	
	
	
	
	


NOTES: - details of event and links to SoPs and suggestions for development







Supervisor/tutor signature							TEP SIGNATURE
DATE
These forms are filed in your personal file, your tutors/supervisors will be copied into the documents
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[bookmark: _Toc2868339][bookmark: _Toc2950238][bookmark: _Toc17796479]Glossary

	AEP
	Association of Educational Psychologists

	BPS
	British Psychological Society

	CAMHS
	Child and Adolescent Mental Health Services

	CBT
	Cognitive Behavioural Therapy

	DBS
	Disclosure and Barring service

	DECP
	Division of Educational and Child Psychology

	DfE
	Department for Education

	FE
	Further Education

	HCPC
	Health and Care Professions Council

	LA
	Local Authority

	NAPEP
	National Association of Principal Educational Psychologists

	SEND
	Special Educational Needs and Disability

	trainee
	Trainee Educational Psychologist




	The current version of the Practice Placement Partnership Framework (PPPF) was updated by the Joint Professional Liaison Group members (JPLG) in consultation with NAPEP and Programme Directors who all commented on earlier drafts. A draft was also shared with the DECP trainee educational psychologist representative.  The Association of Child Psychologists in Private Practice contributed to an earlier edition of this framework.
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[bookmark: _Toc17796480]

Background
The Department for Education (DfE) recommended the development of this Practice Placement Partnership Framework (PPPF) to provide guidelines to support trainee educational psychologist’ (trainee’s) practice experiences during their training and to support the quality assurance of placement provision.
[bookmark: _Toc2868341][bookmark: _Toc17796481]Aim
The aim of the PPPF is to support the partnerships between universities and educational psychology placement providers in England and, recognizing the wide diversity in the structure, size and modus operandi of placement services, to safeguard broadly equitable placement provisions for all trainees and to promote best practice. The guidance also seeks to outline the reasonable demands that can be placed on trainees if they are to be equipped to manage post-training practice expectations successfully.
[bookmark: _Toc2868342][bookmark: _Toc17796482]Purpose
The purpose of the framework is to offer guidance and provide a checklist to ensure that all placements are able to support both the universal and specific training and development needs of trainees. It recognises that trainees are placed in services integral to, or commissioned by, local authorities as the majority providers of educational psychology services, and that the day-to-day work carried out by individual trainees during their placements will vary considerably. A key principle is the expectation for person-centred planning of the experiential diet of trainees, throughout their supervised practice placements, within which consideration is given to the particular skill profile, stage of training, and the learning and development needs of each trainee.

The framework is not designed to be harnessed to structure assessment of the performance and/or competence of trainees; these are comprehensively addressed by both the curriculum requirements of each university’s doctoral training programme, and the core competencies required by the Health and Care Professions Council (HCPC) and the British Psychology Society (BPS).  

To support trainee placements effectively, the PPPF highlights the need for a close working partnership between the university training programme, the placement provider, and the trainee. In addition, the agreement complements a range of existing requirements/frameworks which address other aspects of the initial training of educational psychologists, such as university regulations, regulatory standards, local authority (LA) policies, processes and practices, and relevant legislation.



[bookmark: _Toc2868343][bookmark: _Toc2950240][bookmark: _Toc17795598]Practice Placement Partnership Framework
This framework clarifies the expectations and responsibilities of the trainee educational psychologist (trainee), the placement provider and the university. The BPS stipulates that a minimum of 300 days of three-year doctoral programmes must be spent on supervised professional practice, with the majority of placement time spent in Years 2 and 3 of training. This framework relates to the substantive placements in Years 2 and 3.
[bookmark: _Toc2868344][bookmark: _Toc2950241][bookmark: _Toc17796483]1. Practice Placement Arrangements
[bookmark: _Toc2868345]1.1	At the end of Year 1, the university will ensure that the trainee is able to provide clear and accurate information to the placement provider about the competencies that they have demonstrated in Year 1 and any development needs which have been identified. Competencies should be defined in relation to the HCPC Standards of Proficiency for Practitioner Psychologists and the BPS required learning outcomes for educational psychology.

[bookmark: _Toc2868346]1.2	Prior to the start of Year 2, the university will nominate a university tutor who is responsible for monitoring all aspects of the trainee’s learning in relation to the HCPC Standards of Proficiency and BPS required learning outcomes for educational psychology.

[bookmark: _Toc2868347]1.3	Prior to the start of Year 2, the placement provider will nominate a placement supervisor who is: 
· registered with the HCPC as an educational psychologist; 
· eligible for Chartered Educational Psychologist status with the BPS; and 
· has at least two years’ experience. 
The placement supervisor is responsible for the co-ordination of all aspects of the trainee’s practice in conjunction with the university tutor, to ensure that an appropriate range of learning opportunities is provided. Specific placement requirements are detailed in Appendix 1. 

[bookmark: _Toc2868348]1.4	The placement supervisor will be a qualified and experienced HCPC-registered educational psychologist. In line with BPS Standard 2.4.8, placement providers need to ensure that “placement supervisors, ….based on their training, experience and CPD, have the appropriate competencies to be offering the particular services in which they are supervising the trainee, and are receiving their own supervision”. The placement supervisor must attend University training/briefing meetings.

[bookmark: _Toc2868349]1.5	For each trainee, a personal professional development plan will be constructed by the university tutor in partnership with the trainee and placement supervisor, specifying the learning and development targets for the placement/each phase of the placement, and signaling the actions that will be taken by whom, to support achievement of these targets.

[bookmark: _Toc2868350]1.6	The university will provide placement guidelines for the information and advice of trainees and placement providers, based on HCPC Standards of Education (SETS), the BPS required learning outcomes, and university requirements and procedures, for example, relating to assessment of trainee progress.

[bookmark: _Toc2868351]1.7	To enable the trainee to make an effective contribution to the placement service, induction to the service is required. The placement provider will provide the trainee with information on requirements and expectations in relation to legislation, policies, procedures and practices with which they must comply in their work. Whilst on placement, the trainee will be required to follow the policy and practices of the host service. As a minimum, trainees should have been fully informed of:

· the child protection safeguarding policy;
· health and safety policies relevant to the delivery of educational psychology services, e.g. lone working policy;
· information sharing/confidentiality policy;
· data protection policy; and
· the processes in place to raise and escalate concerns about the safety and well-being of service users.
[bookmark: _Toc2868352]1.8	The placement provider will also ensure that trainees have the resources necessary for their work and development (e.g. office equipment, assessment and intervention materials, local induction, and facilities) and that these are effectively utilised where appropriate.

[bookmark: _Toc2868353]1.9	The trainee will provide the placement provider with information about the Disclosure and Barring Service (DBS) checks that have been completed by the university. In some instances, placement providers may require a repeat DBS. 
             For further information please go to: https://www.gov.uk/government/organisations/disclosure-and-barring-service  

[bookmark: _Toc2868354]1.10	The university will provide the trainee with initial child protection training. 

[bookmark: _Toc2868355]1.11	The placement provider will provide the trainee with more advanced child protection training specific to the work context.

[bookmark: _Toc2868356]1.12	All supervisors are expected to have completed training in supervision as recognised by the BPS and/or provided by the education provider. The university will offer placement provider supervisor training (including refresher training) across Years 2 and 3. Certificates of attendance will be provided on request, as evidence in relation to meeting HCPC Standards. The university will ensure that placement supervisors have good notice of training dates, which will normally be communicated at least three months in advance..

[bookmark: _Toc2868357]1.13	Placement supervisors will attend all required supervisor training and contribute to the evaluation of these training events. 

[bookmark: _Toc2868358][bookmark: _Toc17796484]2. Supervision and Monitoring of Progress
2.1        The placement provider will ensure that supervision conforms to the BPS accreditation criteria which stipulate a minimum protected time allocation to ‘formal’ supervision of one half hour per day on placement, or the cumulative equivalent of this.  

2.2        A supervision contract should be agreed at the start of the placement and revised by the trainee and supervisor at intervals, to maintain its relevance to changing demands and needs. 

2.3       A joint record of supervision meetings should be kept. Both the placement supervisor and the trainee should also maintain their own records, where they judge this necessary or helpful.

2.4         A ‘three-way’ meeting between the university tutor, placement supervisor and trainee will take place at least once per term, in order to allow for review of the trainee’s progress, the opportunities for learning and development afforded to the trainee. Three-way meetings also allow for periodic review of the volume, pace, variety and complexity of placement experience and demands, and for contingent adjustments to these, as necessary to accommodate the trainee’s capabilities and competing programme requirements which need to be mediated. Written records of the three-way meetings should be made, which include distinct elements from the perspective of each party.
 
2.5        Prior to each three-way meeting, the placement supervisor should elicit feedback from service users to contribute to the evaluation of the trainee’s progress and performance. Completion of the Trainee Educational Psychologist Practice Activity Checklist (Appendix 2), or an adapted version of this may be used to structure planning and to check and record the variety and balance of placement experiences.

2.6      The placement supervisor will observe the trainee working at least once a month, with observations focusing on a range of workplace activities, which might include carrying out a joint activity with the trainee.  The Placement Supervisor will provide clear and specific feedback following the observation, as well as more general, on-going, formative feedback.

The placement supervisor will ensure that a range of experience is made available to the trainee which allow her/him to gather evidence that demonstrates the achievement of the relevant competencies. The range of placement experiences should be balanced with regard to: 
· the overall volume or quantity of work allocated and its expected time costs for a trainee at the stage in training s/he has reached;
· the complexity of task demands, (considering the level of experience of the trainee);
· levels of responsibility and autonomy; and
· breadth (variety of work).
2.7   If there is any area in which the placement provider is unable to offer appropriate experience, the placement supervisor will advise the university tutor, who will make arrangements for a short period of the placement to be spent elsewhere. 
[bookmark: _Toc2950242][bookmark: _Toc17796485]3.    Changes to the Placement Supervisor and University Tutor
3.1   Placement providers and the university will aim to give each other and the trainee at least four weeks’ notice of any need to discuss or negotiate any changes in the placement supervisor or university tutor, respectively.  

          During any periods of absence in excess of two weeks, another member of staff from the respective organisation should be appointed to fulfil these roles. Where there has been a change of placement supervisor it may be necessary to organise an additional three-way meeting to facilitate a smooth transition.

[bookmark: _Toc2868359][bookmark: _Toc17796486]4.    Attendance and Accountability
4.1    Attendance at the university is required on the days specified by the university. The university will advise the trainee and placement provider in advance of these dates, on which the trainee’s time should be protected for attendance. 

4.2     The BPS stipulates that 300 days of three-year doctoral programmes must be spent on placement, with the majority of placement time spent in Years 2 (130 days) and 3 (130 days). It is envisaged that a significant majority of these placement days will usually take place in school term-time.

4.3    The trainee should keep a record accounting for their use of time on placement. It is key that placement providers recognise the differential pace of work for trainees as learners at different stages of placement (i.e. as they progress from the start of Year 2 thought to Year 3).
 
4.4    The trainee should notify both the university and placement provider of any absence due to illness or for any other reason. Permission relating to absence for any other reason, including a hospital appointment and funeral attendance, should be sought in advance from the trainee’s university and the placement provider. The trainee must fulfil the required number of placement days.

4.5     The trainee will adhere to all university deadlines for the submission of assessed work.

4.6     	Universities will do all they can to mark and moderate trainees’ assessed work to ensure that trainees are in a position to apply to the HCPC for registration as close as possible to 1st September following their completion of their third year of training

4.7   The trainee should advise her/his placement supervisor and university tutor at the earliest opportunity of any health, personal or other circumstances that may affect their work.  The university will be responsible for providing additional tutorial support as required to trainees experiencing difficulties, in parallel, where appropriate, to securing a reasonable adjustments plan, where this is necessary. As noted in para. 1.5, in all cases, a personal professional development plan will be constructed by the university tutor in agreement with the trainee and placement supervisor at the start of the Year2-3 placement: this plan will be reviewed and updated, as necessary, at each three-way meeting.

4.8   	For a trainee experiencing difficulties which threaten to compromise participation and/or progress, a programme of support, led by the university tutor, will be agreed and review dates identified. All parties will be bound (as appropriate) by the HCPC guidance on student conduct and ethics, the HCPC Standards of Conduct, Performance and Ethics (2016)[footnoteRef:1], the BPS Code of Ethics & Conduct (2018)[footnoteRef:2] and the BPS Division of Educational and Child Psychology (DECP) Professional Practice Guidelines (2002).  [1:  https://www.hcpc-uk.org/standards/standards-of-conduct-performance-and-ethics/
]  [2:  https://www.bps.org.uk/news-and-policy/bps-code-ethics-and-conduct
 ] 


4.9 	In line with the BPS Accreditation Standard 2.4.5, ultimate responsibility for the summative assessment of trainee educational psychologists’ competence lies with the education provider.

[bookmark: _Toc2868360][bookmark: _Toc2950243][bookmark: _Toc17796487]5. Research requirements where the thesis is carried out on placement
5.1    Most trainees undertake research toward their doctoral research thesis during their placement. Where this is the case, the topic for the doctoral thesis should be agreed in discussion between the university, the placement provider and the trainee at the earliest opportunity. 

5.2 	The research should:
· have high relevance to educational psychology practice generally; 
· have a clear connection to psychological theory and research; and, as is required for a doctoral thesis,
· be judged capable of offering an original contribution to knowledge.

5.3    	Thesis supervision will be provided by university tutors. The trainee’s research supervisor may be different from the university tutor responsible for maintaining placement liaison. In such cases, the latter university tutor would retain responsibility for liaison with the placement provider, including in relation to matters concerning the trainee’s fieldwork within the placement context toward her/his thesis. (The identified research supervisor, where this role is undertaken by a second university tutor, is normally responsible for advising the trainee on methodological decisions and those relating to ethical approval of the planned research, data collection, data analysis, and the write-up of the thesis).  

5.4     Where a trainee is carrying out research which is germane to a placement provider’s priority areas for research and development and is, therefore, representing the placement provider and contribution toward service delivery and development, aspects of the research (e.g. data collection; negotiation, delivery and evaluation of an intervention), would legitimately be undertaken during the 130 days’ placement time.  However, data analysis and writing up of this work for the thesis should be carried out during the trainee’s study time.

5.5 	In other circumstances (i.e. where the research does not align with educational psychology service priorities), data collection and other ‘fieldwork’ components of the research would normally be carried out in study time, and not during the 130 days’ practice placement time in Years 2 and 3. 

[bookmark: _Toc2868361][bookmark: _Toc2950244][bookmark: _Toc17796488]6.    Managing difficulties
6.1     The process for dealing with a trainee’s concerns about the quality of the placement and/or placement supervision is detailed in Appendix 3. This process should be followed should concerns arise. Resolution should be sought through open discussion and active problem-solving with individuals directly involved[footnoteRef:3]. All parties should ensure that they do not breach ethical principles set out in the HCPC’s ‘Standards of Conduct, Performance and Ethics’, especially those relating to confidentiality and professional conduct. [3:  This could include the trainee bringing an advocate to any meetings.] 


6.2       The university has ultimate responsibility for ensuring that trainees are provided with good quality placement experiences ([footnoteRef:4]). The university programme director holds overall responsibility for decision-making in relation to trainee progression within the academic, research and supervised professional practice components of the professional doctoral programme.  [4:      Health and Care Professions Council (2017) Standards of education and training guidance.  Set 5. Practice-based learning: pages 38 and 40.  https://www.hcpc-uk.org/globalassets/resources/guidance/standards-of-education-and-training-guidance.pdf ] 


6.3      	Partnership between university staff and placement providers is vital in decision-making about trainee progress on placement. The three-way meetings are essential to this process. Should significant concerns be raised by either the university tutor or placement supervisor about the trainee’s progress, then targets and additional support will be identified with the trainee, in accordance with documented university procedures. 

6.4      	With regard to fitness to practise, ethical and other disciplinary concerns that may arise on placement and result in the trainee failing to complete it satisfactorily, their studies may be terminated by the university.  The trainee then has the right to appeal through the university’s procedures as set out in its regulations. 


[bookmark: _Toc2950245][bookmark: _Toc17796489]Appendix 1: Practice placement requirements in Years 2 and 3

The learning and community context

Trainees should have diversity and breadth of learning opportunities. It is also important that there is an even distribution and breadth of supervised practice experience. Surveys of Year 2 and 3 trainees in England have indicated that the majority are placed in Local Authority Educational Psychology Services that operate either traded or partially traded models of service delivery. The majority were allocated a patch of school and reported that they were very satisfied with the quality of supervision received on placement. 

There was variation in the number of statutory assessments and summative reports (including reports which would contribute toward Education, Health and Care Plans) to which trainees contributed, with an average of 12. This suggests that contributing to an average of 12 Education Health and Care Plans (EHCPs) a year would be consistent with a realistic, balanced workload.

As indicated above, feedback indicates that a majority of trainees are undertaking supervised practice placements within EPSs which offer traded or partially-traded models of service delivery. The 2nd edition of the BPS Guidelines for Ethical Trading highlights several challenges for trainees working in this context:

· balancing the power of the commissioner and ensuring best practice;
· ensuring appropriate skill development;
· ensuring variety of experience; and
· preparation for ethical trading.
The Guidelines draw attention to the importance of the level of trainee skill.

“As TEPs progress through their doctoral training there is a continuous increase in skill acquisition and their related confidence. Schools and other commissioners may not be aware of the particular skills acquired at a certain point in time, and so may have unreasonable expectations and make inappropriate demands upon TEPs. This may include requiring TEPs to complete work too quickly or undertaking work that is too complex for their skill level at that time. In addition, TEPs may feel unable to challenge these demands and will need the support of their supervisor to come to a resolution” (p. 18)

Placement based activities
The following list is illustrative of the placement-based training curriculum. It is not exhaustive and should be read alongside the universities’ placement documentation, and with consideration given to the skill profile, stage of training, and learning and development needs of each trainee.
[bookmark: _Toc17796490]Visits
These should include visits to:
· facilities and special provision offered by the placement LA for children and young people with special educational needs and disabilities (SEND);
· Child and Adolescent Mental Health Services (CAMHS) and social services
· Parent Partnership Services and Parent / Carer Forums; and
· work with children and young people missing from education, and with the services which have been established to support such young people.
[bookmark: _Toc17796491]Shadowing
Observing and, as appropriate, working alongside a range of educational psychologists including, if requested, educational psychologists working in private practice.
[bookmark: _Toc17796492]Joint activity with other professionals in complex work
Engaging in joint activity with a variety of professionals from different professions and disciplines: for example, opportunities for working with specialist teachers, educational psychologists in private practice and / or the voluntary sector, clinical and / or forensic psychologists, counsellors, speech and language therapists, social workers, physiotherapists, occupational therapists, and psychiatrists, paediatricians.
[bookmark: _Toc17796493]Organisational Development 
· Contributing to research and development in organisations
· Formative and summative evaluation of fidelity of implementation and impact of a  change project within an organisation
· Support for evidence-validated development of a protocol or policy 
· Support for school effectiveness though processes of needs analysis, development of training and follow-up to support fidelity of implementation and necessary adaptations to ensure ecological validity, harnessing principles of intervention science
[bookmark: _Toc17796494]Casework
Here, to ensure breadth of experience, supervised practice activities to support a trainee’s learning and development may need to be additional to, rather than integral to the commissioned work undertaken within the placement service.

Trainees should have experience of casework with a range of children, young people and young adults, which:

· addresses the 0 - 25 year age continuum;
· provides opportunities to engage with service users from the highly heterogeneous diverse ethnic, faith, cultural, socio-economic  backgrounds which characterise contemporary British society, including those with English as an additional language;
· affords opportunities to address a diverse range of needs, including those associated with difficulties with communication, interaction, thinking or learning, physical or sensory impairment, poor mental health and/or emotional and/or behavioural self-regulation and/or social interaction; 
· prioritises vulnerable groups, including children in care, care leavers, and young people and young adults within the youth justice system.
Casework needs to be undertaken at three different levels:

i. Consultation, Assessment and Formulation
This should include consulting with teachers, parents and others to elicit relevant background knowledge and help establish priorities; multi-method assessment, including observation, normative and/or curriculum-based measures, as appropriate, and synthesis of findings to inform a problem formulation and the contingent development of evidence-validated intervention plan and evaluation of its implementation and impact.

Casework of this sort should be carried out in a range of settings including:
· the child or young person’s home;
· nurseries and other early years provisions; 
· a small number of differing primary schools;
· a number of secondary schools;
· tertiary provision e.g. further education, 6th form colleges and/or universities, or other contexts accommodating children and young people of post-statutory school age; and
· special / additionally-resourced provision or schools

ii. Direct Work
Direct intervention with individual children, young people and young adults, using appropriate evidenced-informed therapeutic methods for which trainees have undertaken relevant prior study/training and for which they are in receipt of supervision from an appropriately trained and experienced practitioner. Such work needs to be carried out in a range of settings.

Direct group intervention with children, young people and other service users, including:
· group work with groups or classes of students in pre-school, primary, secondary or post-16 schools or other education settings; 
· group work with adults, including parents / carers, teachers or teaching assistants; and/or
· provision of support and advice to individual parents, carers and/or professional colleagues.

iii. Statutory work
Clearly, this constitutes a particular form and function of consultation, assessment and formulation, with a higher premium placed on the quality and instrumental value of the summative assessment report to a range of stakeholders, including:
· the focus young person
· her/his parents and carers;
· staff who currently work with the young person;
·  local authority special needs officers; and, in some cases, 
· staff from other agencies;
·  and/or those working in special educational settings to which the young person may transfer.
 In addition to completing psychological advice as part of a statutory assessment of SEND, including the child’s and parental / carer perspectives, trainees should have opportunities to contribute to annual review meetings and to attend (a) SEND panel meeting(s).

1

[bookmark: _Toc2950246][bookmark: _Toc17796495]Appendix 2: Trainee Educational Psychologist Practice Activity Checklist

	Activity
	Achieved
	Comments

	Consultation, Assessment and Formulation
	
	

	Early years
	
	

	A range of primary schools
	
	

	A secondary school
	
	

	Tertiary provision e.g. FE/6th Form college
	
	

	Special resourced provision
	
	

	Other settings
	
	

	Joint activity with other professionals, parents / carers in complex casework
	
	

	Familiarity with range of sessions through shadowing/visits
	
	

	Contributing through joint work with EP
	
	

	Joint activity with other professionals and parents/ carers in complex cases
	
	

	Direct Individual Intervention with young people
	
	

	e.g. CBT or another evidenced based intervention
	
	

	Direct work / group work with young people and other service users
	
	

	Primary/secondary
	
	

	With adults, including parents/group session and individual advice
	
	

	Statutory work
	
	

	Completing psychological advice as part of statutory assessment of SEND, including parents / carers’ perspectives
	
	

	Contribute to an Annual Review meeting
	
	

	Attend a SEND panel
	
	

	Organisational change projects and research
	
	

	Evaluation or change project within an organisation.
	
	

	Protocol or policy development
	
	

	Practice development through training
	
	



[bookmark: _Toc2950247][bookmark: _Toc17796496]Appendix 3: Process for dealing with Trainee Educational Psychologists’ concerns regarding their practice placement.

Concerns raised about practice placement
trainee and Placement Supervisor discuss
Resolution
No resolution
trainee and University Tutor to discuss
Convene additional three-way meeting with trainee, Placement Supervisor, and University Tutor
Resolution
No resolution
University Tutor and Programme Director to discuss
Resolution
No resolution
Programme Director and placement Head of Service discuss and take appropriate action






[bookmark: _Toc2950248][bookmark: _Toc17796497]Appendix 4: Roles and Responsibilities

Placement Provider Responsibilities
Professional liability, legal and case responsibility lies with the placement provider for the activities undertaken by the trainee whilst on placement. Decisions about appropriate practice must remain with work setting supervisory structures.  

Trainee Responsibilities
A trainee on placement is bound by the policy and practice of the host placement provider whilst carrying out duties in line with any agreement made with the supervisor. As part of this, trainees need to ensure that they are conversant with the placement provider’s policies on lone working, health and safety (see above).
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[image: ]P9 DEdPsych STANDARDS OF PROFICIENCY 

	Registrant practitioner psychologists must:

	
	
	Date and case
	Date and case
	Date and case

	1
	be able to practise safely and effectively within their scope of practice
	
	
	

	1.1
	know the limits of their practice and when to seek advice or refer to another professional
	
	
	

	1.2
	recognise the need to manage their own workload and resources effectively and be able to practice accordingly
	
	
	

	2
	be able to practise within the legal and ethical boundaries of their profession
	
	
	

	2.1
	understand the need to act in the best interests of service users at all times
	
	
	

	2.2
	understand what is required of them by the health and care professions council
	
	
	

	2.3
	understand the need to respect and uphold the rights, dignity, values and autonomy of service users including their role in the assessment, treatment and intervention process and in maintaining health and well  being
	
	
	

	2.4
	recognise that relationships with service users should be based upon mutual respect and trust and be able to maintain high standards of practice even in situations of personal incompatibility
	
	
	

	2.5
	understand current legislation applicable to the work of their profession
	
	
	

	2.6
	understand the importance of and be able to obtain informed consent
	
	
	

	2.7
	be able to exercise a professional duty of care
	
	
	

	2.8
	understand the complex ethical and legal issues of any form of dual relationship and the impact these may have on service users
	
	
	

	2.9
	understand the power imbalance between practitioners and service users and how this can be managed appropriately
	
	
	

	2.10
	be able to recognise appropriate boundaries and understand the dynamics of power relationships
	
	
	

	2.11
	understand the organisational context for their practice as a practitioner psychologist
	
	
	

	3 
	be able to maintain fitness to practice
	
	
	

	3.1
	understand the need to maintain high standards of personal and professional conduct
	
	
	

	3.2
	understand the importance of maintaining their own health
	
	
	

	3.3
	understand both the need to keep skills and knowledge up to date and the importance of career-long learning
	
	
	

	3.4
	be able to manage the physical, psychological and emotional impact of their practice
	
	
	

	4
	be able to practise as an autonomous professional, exercising their own professional judgement
	
	
	

	4.1
	be able to assess a professional situation, determine the nature and severity of the problem and call upon the required knowledge and experience to deal with the problem
	
	
	

	4.2
	be able to make reasoned decisions to initiate, continue, modify or cease treatment, intervention or the use of techniques or procedures, and record the decisions and reasoning appropriately
	
	
	

	4.3
	be able to initiate the resolution of problems and be able to exercise personal initiative
	
	
	

	4.4
	recognise that they are personally responsible for and must be able to justify their decisions
	
	
	

	4.5
	be able to make and receive appropriate referrals
	
	
	

	4.6
	understand the importance and participation in training, supervision and mentoring
	
	
	

	5
	be aware of the impact of culture, equality and diversity on practice
	
	
	

	5.1
	understand the impact of differences such as gender, sexuality, ethnicity, culture, religion and age on psychological wellbeing or behaviour
	
	
	

	5.2
	understand the requirement to adapt practice to meet the needs of different groups and individuals
	
	
	

	6
	be able to practise in a non-discriminatory manner
	
	
	

	7
	understand the importance of and be able to maintain confidentiality
	
	
	

	7.1
	be aware of the limits of the concept of confidentiality
	
	
	

	7.2
	understand the principles of information governance and be aware of the safe and effective use of health, social care and other relevant information
	
	
	

	7.3
	be able to recognise and respond appropriately to situations where it is necessary to share information to safeguard service users or the wider public
	
	
	

	8
	be able to communicate effectively
	
	
	

	8.1
	be able to demonstrate effective and appropriate verbal and non-verbal skills in communicating information, advice, instruction and professional opinion to service users, colleagues and others
	
	
	

	8.2
	be able to communicate in English to the standard equivalent to level 7 of the international English language testing system, with no element below 6.5
	
	
	

	8.3
	understand how communication skills affect assessment of, and engagement with, service users and how means of communication should be modified to address and take account of factors such as age, capacity, learning ability and physical ability
	
	
	

	8.4
	be able to select, move between and use appropriate forms of verbal and non-verbal communication with service users and others
	
	
	

	8.5
	be aware of the characteristics and consequences of verbal and no-verbal communication and how this can be affected by factors such as age, culture, ethnicity, gender, socio-economic status and spiritual or religious beliefs
	
	
	

	8.6
	understand the need to provide service users or people acting on their behalf with the information necessary to enable them to make informed decisions
	
	
	

	8.7
	be able to select the appropriate means for communicating feedback to service users
	
	
	

	8.8
	be able to provide psychological opinion and advice in formal settings, as appropriate
	
	
	

	8.9
	be able to communicate ideas and conclusions clearly and effectively to specialist and non-specialist audiences
	
	
	

	8.10
	be able to explain the nature and purpose of specific psychological techniques to service users
	
	
	

	8.11
	be able to summarise and present complex ideas in an appropriate form
	
	
	

	8.12
	understand the need to assist the communication needs of service users such as through the use of an appropriate interpreter, wherever possible
	
	
	

	8.13
	recognise the need to use interpersonal skills to encourage active participation of service users
	
	
	

	8.14
	be able to use formulations to assist multi-professional communication and understanding
	
	
	

	8.15
	understand explicit and implicit communications in a practitioner-service users relationship
	
	
	

	8.16
	be able to appropriately define and contract work with commissioning service users or their representatives
	
	
	

	9
	be able to work appropriately with others
	
	
	

	9.1
	be able to work, where  appropriate, in partnership with service users, other professionals, support staff and others
	
	
	

	9.2
	understand the need to build and sustain professional relationships as both an independent practitioner and collaboratively as a member of a team
	
	
	

	9.3
	understand the need to engage service users and carers in planning and evaluating assessments, treatments and interventions to meet their needs and goals
	
	
	

	9.4
	understand the need to implement interventions, care plans or management plans in partnership with service users, other professionals and carers
	
	
	

	9.5
	be able to initiate, develop and end a practitioner-service user relationship
	
	
	

	9.6
	understand the dynamics present in relationships between service users and practitioners
	
	
	

	9.7
	be able to contribute effectively to work undertaken as part of a multi-disciplinary team
	
	
	

	9.8
	be able to plan, design and deliver teaching and training which takes into account the needs and goals of the participants
	
	
	

	9.9
	be able to support the learning of others in the application of psychological skills, knowledge, practices and procedures
	
	
	

	9.10
	be able to use psychological formulations with service users to facilitate their understanding if their experience of situation
	
	
	

	10
	be able to maintain records appropriately
	
	
	

	10.1
	be able to keep accurate, comprehensive and comprehensible records in accordance with applicable legislation, protocols and guidelines
	
	
	

	10.2
	recognise the need to manage records and all other information in accordance with applicable legislation, protocols and guidelines
	
	
	

	11
	be able to reflect on and review practice
	
	
	

	11.1
	understand the value of reflection on practice and the need to record the outcome of such reflection
	
	
	

	11.2
	recognise the value of case conferences or other methods of review
	
	
	

	11.3
	be able to reflect critically on their practice and consider alternative ways of working
	
	
	

	11.4
	understand models of supervision and their contribution to practice
	
	
	

	12
	be able to assure the quality of their practice
	
	
	

	12.1
	be able to engage in evidence-based and evidence-informed practice, evaluate practice systematically and participate in audit procedures
	
	
	

	12.2
	be able to gather information, including qualitative and quantitative data, that helps to evaluate the responses of service users to their care or experience
	
	
	

	12.3
	be aware of the role of audit and review in quality management, including quality control, quality assurance and the use of appropriate outcome measures
	
	
	

	12.4
	be able to maintain an effective audit trail and work towards continual improvement
	
	
	

	12.5
	be aware of, and able to participate in, quality assurance programmes, where appropriate
	
	
	

	12.6
	be able to evaluate intervention plans using recognised outcome measures and revise the plans as necessary in conjunction with the service user
	
	
	

	12.7
	be  able to revise formulations in the light of ongoing intervention and when necessary reformulate the problem
	
	
	

	12.8
	recognise the need to monitor and evaluate the quality of practice and the value of contributing to the generation of data for quality assurance and improvement programmes
	
	
	

	12.9
	be able to monitor agreements and practices with service users, groups and organisations
	
	
	

	13
	understand the key concepts of the knowledge base relevant to their profession
	
	
	

	13.1
	understand the structure and function of the human body, together with knowledge of health, well-being, disease, disorder and dysfunction relevant to their domain
	
	
	

	13.2
	be aware of the principles and applications of scientific enquiry, including the evaluation of the effectiveness of interventions and the research process
	
	
	

	13.3
	recognise the role of other professions and stakeholders relevant to the work of their domain
	
	
	

	13.4
	understand the structures and functions of uk service providers applicable to the work of their domain
	
	
	

	13.5
	understand the theoretical basis of, and the variety of approaches to, assessment and intervention
	
	
	

	13.6
	understand the role of the practitioner psychologist across a range of settings and services
	
	
	

	13.7
	understand the concept of leadership and its application to practice
	
	
	

	13.8
	understand the application of consultation models to service delivery and practice , including the role of leadership and group processes
	
	
	

	13.29
	understand the role of the educational psychologist across a range of school and community settings and services 
	
	
	

	13.30
	understand the educational and emotional factors that facilitate or impede the provision of effective teaching and learning
	
	
	

	13.31
	understand psychological theories of, and research evidence in, child, adolescent and young adult development relevant to educational sych9ology
	
	
	

	13.32
	understand the structures and systems of a wide range of settings in which education, health and care are delivered for children, adolescents and young adults including child protection procedures
	
	
	

	13.33
	understand psychological models related to the influence of school ethos and culture, educational curricula, communication systems, management and leadership[ styles on the cognitive, behavioural , emotional and social development of children adolescents and young adults
	
	
	

	13.34
	understand psychological models of the factors that lead to underachievement, disaffection and social exclusion amongst vulnerable groups
	
	
	

	13.35
	understand theories and evidence underlying psychological intervention with children, adolescents, young adults, their parents or carers, and education and other professionals
	
	
	

	13.36
	understand psychological models related to the influence on development of children, adolescents and young adults from:
- family structures and processes;
- cultural and community contexts; and
- organisations and systems
	
	
	

	13.37
	understand change and transition processes at the individual, group and organisational level
	
	
	

	13.38
	understand the theoretical basis of, and the variety of approaches to, consultation and assessment in educational psychology
	
	
	

	14
	be able to draw on appropriate knowledge and skills to inform practice
	
	
	

	14.1
	be able to apply psychology across a variety of different contexts using a range of evidence-based and theoretical models, frameworks and psychological paradigms
	
	
	

	14.2
	be able to change their practice as needed to take account of new developments or changing contexts
	
	
	

	14.3
	be able to conduct appropriate assessment or monitoring procedures, treatment, interventions, therapy or other actions safely and effectively
	
	
	

	14.4
	be able to conduct consultancy
	
	
	

	14.5
	be able to formulate specific and appropriate management plans including the setting of timescales
	
	
	

	14.6
	be able to manage resources to meet timescales and agreed project objectives
	
	
	

	14.7
	be able to use psychological formulations to plan appropriate interventions that take the service user’s perspective into account
	
	
	

	14.8
	be able to direct the implementation of applications and interventions carried out by others
	
	
	

	14.9
	be able to gather appropriate information
	
	
	

	14.10
	be able to make informed judgements on complex issues in the absence of complete information
	
	
	

	14.11
	be able to work effectively whilst holding alternative competing explanations in mind
	
	
	

	14.12
	be able to generalise and synthesise prior knowledge and experience in order to apply them critically and creatively in different settings and novel situations
	
	
	

	14.13
	be able to select and use appropriate assessment techniques
	
	
	

	14.14
	be able to undertake and record a thorough, sensitive and detailed assessment, using appropriate techniques and equipment
	
	
	

	14.15
	be able to choose and use a broad range of psychological assessment methods, appropriate to the service user, environment and the type of intervention likely to be required
	
	
	

	14.16
	be able to decide how to assess, formulate and intervene psychologically from a range of possible models and modes of intervention with service users or service systems
	
	
	

	14.17
	be able to use formal assessment procedures, systematic interviewing procedures and other structured methods of assessment relevant to their domain
	
	
	

	14.18
	be able to undertake or arrange investigations as appropriate
	
	
	

	14.19
	be able to analyse and critically evaluate the information collected
	
	
	

	14.20
	be able to critically evaluate risks and their implications
	
	
	

	14.21
	be able to demonstrate a logical and systematic approach to problem solving
	
	
	

	14.22
	be able to use research, reasoning and problems solving skills to determine appropriate actions
	
	
	

	14.23
	be able to recognise when further intervention is appropriate, or unlikely to be helpful
	
	
	

	14.24
	recognise the value of research to the critical evaluation of practice
	
	
	

	14.25
	be aware of a range of research methodologies
	
	
	

	14.26
	be able to evaluate research and other evidence to inform their own practice
	
	
	

	14.27
	be able to initiate, design develop, conduct and critically evaluate psychological research
	
	
	

	14.28
	understand a variety of research designs
	
	
	

	14.29
	ne able to understand and use applicable techniques for research and academic enquiry, including qualitative and quantitative approaches
	
	
	

	14.30
	be able to use professional and research skills in work with service users based on a scientist-practitioner and reflective- practitioner model that incorporates a cycle of assessment, formulation, intervention and evaluation
	
	
	

	14.31
	understand research ethics and be able to apply them
	
	
	

	14.32
	be able to conduct service and large scale evaluations
	
	
	

	14.33
	be able to use information and communication technologies appropriate to their practice
	
	
	

	14.54
	be able to develop psychological formulations using the outcomes of assessment drawing upon theory, research and explanatory notes
	
	
	

	14.55
	be able to carry out and analyse large-scale data gathering, including questionnaire surveys
	
	
	

	14.56
	be able to work with key partners to support the design, implementation, conduct, evaluation and disseminations of research activities and to support evidence based research
	
	
	

	14.57
	be able to formulate interventions that focus on applying knowledge, skills and expertise to support local and national initiatives
	
	
	

	14.58
	be able to develop and apply effective interventions to promote psychological wellbeing, social emotional and behavioural development and raise educational standards
	
	
	

	14.59
	be able to implement interventions and plans through and with other professions and with parents or carers
	
	
	

	14.60
	be able to adopt a proactive and preventative approach in order to promote the psychological wellbeing of service users
	
	
	

	14.61
	be able to choose and use a broad range of psychological interventions, appropriate to the service user’s needs and setting
	
	
	

	14.62
	be able to integrate and implement therapeutic approaches based upon a range of evidence-based psychological interventions
	
	
	

	14.63
	be able to promote awareness of the actual and potential contribution of psychological services
	
	
	

	15
	understand the need to establish and maintain a safe practice environment
	
	
	

	15.1
	understand the need to maintain the safety of both service users and those involved in their care or experience
	
	
	

	15.2
	be aware of applicable health and safety legislation, and any relevant safety policies and procedures in force at the work place, such as incident reporting, and be able to act in accordance with these
	
	
	

	15.3
	be able to establish safe environments for practice, which minimise risk to service users, those treating them and others
	
	
	


PROFICIENCES DISCUSSED WITH SUPERVISOR/VISITING TUTOR
	DATE
	SUPERVISOR/VISITING TUTOR INITIALS
	TEP INTIALS
	NOTES

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	

	
	
	
	



AT THE END OF YEAR 3 PLACEMENT PLEASE COMPLETE THE DECLARATION:
· I CONFIRM THAT TRAINEE EDUCATIONAL PSYCHOLOGIST ………………………………………………………………………………………………………………………………………………………… IS A COMPETENT PRACTITIONER IN EXERCISING THE PROFICIENCIES LISTED ABOVE
SIGNED SUPERVISOR																		DATE
SIGNED VSITING TUTOR																	DATE
SIGNED TEP																		DATE


TAKEN FROM HCPC STANDARDS OF PROFICIENCY: PRACTITIONER PSYCHOLOGISTS (2015)
There are some gaps in the numbering which reflect division specific proficiencies which have no relevance for educational psychologists
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P10 FORM F1 PRACTICUM FIELDWORK SUPERVISOR RECORD (FWS) 
	1
	YOUR NAME
	

	2 
	PLACEMENT PROVIDER/SERVICE
	

	3
	TEP NAME
	

	4
	PLACEMENT
	Y1; Y2; Y3

	5
	JOINT SUPERVISION
	LEAD/ASSOCIATE

	6
	YEAR OF YOUR QUALIFICATION
	

	7
	HCPC REGISTRATION NO
	PYL

	8
	CHARTERED PSYCHOLOGIST 
	YES

	9
	NO OF TEPS YOU HAVE SUPERVISED
	

	10
	SUPERVISORY TRAINING
	

	11
	I HAVE RECEIVED THE HANDBOOK AND OTHER MATERIALS
	YES

	12
	MY EXETER LINK IS
	AJR/ MAT/LMR/LAH/WES/CBG/CB

	13 
	MY LINK PHONE NUMBER IS
	01392 72 -   4445    AND 07921760151

	14
	MY LINK EMAIL
	a.j.richards@ex.ac.uk


	15
	DEDPSYCH ADMIN
	dedpsych@exeter.ac.uk


	16
	DEDPSYCH PHONE (THU/FRI)
	1392 72 - 2719

	17
	I HAVE RECEIVED AND UNDERSTAND THE USE OF
	

	
	· THE E-HANDBOOK
	YES

	
	· 3 WAY MEETING FORM
	YES

	
	· PROFESSIONALISM RECORD
	YES

	
	· OBSERVATION RECORD
	YES

	
	· SERVICE AUDIT
	YES

	
	· END OF YEAR PLACEMENT FORM
	YES

	
	· SUPERVISION PODCASTS
	YES

	18
	SIGNED FWS
	

	19
	SIGNED LINK TUTOR
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